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Dyslexia Therapy  
 
 

SGDA  

 A learning disability with no diagnosis is a    

diagnosis of no learning disability!! 

 

• The Stark-Griffin Dyslexia Academy 
(SGDA) is a registered company that 
provides professional development 
and capacity building to individuals 
who work with the dyslexic population. 

 

• We incorporate the neuroscience of 
dyslexia to enable HPCSA registered 
psychologists, psychometrists, 
audiologists, speech therapists, 
occupational therapists and 
optometrists to specifically diagnose 
dyslexia in seven subcategories and 
six severity levels.  

 

• Our main focus at SGDA is the direct 
diagnosis of learning disorders.  

• We foster the best practices of 
inclusive education to construct 
learning enrichment curricula and 
teacher training programs to assist and 
accommodate the learner who 
experiences barriers to learning. 

• Our mission is to reach all the 
undiagnosed dyslexics in our country.  

 

1
INTRODUCTION
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• SGDA is the culmination of the 
diagnosis of Specific Learning 
Disorders in South Africa and since 
2010 we have been working towards 
providing equal opportunities for every 
student especially the dyslexic learner. 

• Our conviction is that the advantages 
of specific learning disabilities far 
outweigh its associated challenges. 

• SGDA is a registered Professional 
Development Provider with the HPCSA 
and SACE. 

 

ENDORSED!!!! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stark-Griffin Dyslexia Academy, providing 
expert training to diagnosticians and 

therapists for the benefit of children and 
adults with Dyslexia, Dyscalculia and/or 

Dysgraphia. 

 

 
 
 
 
 
 
 
 
 
Three possible courses: 
1. Diagnositicians 
2. Therapists 
3. Teachers 
 
 

 

 
 
 
 
 
 
 
 
 
Two possible courses: 
1. Diagnositicians 
2. Therapists 
 

 

 

 

 
 
 
 
 
 
 
 
 
Combined diagnostician and 
therapist training. 
 

 

 

 

 
 
 
 
 
 
 
 
 
Distributor of assistive 
technology such as C-Pen 
Exam pen, LiveScribe-pen. 
 

RADA  
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 ...Inspired by passion 

Copyright © Sandra Stark | 2021

CONTACT US: 

• www.sgda.co.za  

• www.dyslexiasa.org 
 

 
Tel: (016) 454-0281  

 
(Mon –  Thurs: 07h30 – 16h30  Fri: 07h30 – 13h00) 

 

Email:  admin@sgda.co.za  
            reports@sgda.co.za 
              

http://sgda-app.com/

www.sgda.co.za
Available on the SGDA website:
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2
WHAT IS DYSLEXIA?

What is Dyslexia? 

WHAT IS DYSLEXIA? 

The IDA defines dyslexia as a neurological 
based, often familial, disorder that interferes 
with the acquisition and processing of 
language.  Varying in degrees of severity, it is 
manifested by difficulties in receptive and 
expressive language, including reading, 
writing, spelling, handwriting, and sometimes 
in arithmetic. 

    - IDA, November 2002 

 

Dyslexia is characterized by difficulties with 
accurate and/or fluent word recognition and by 
poor spelling and decoding abilities. These 
difficulties typically result from a deficit in the 
phonological component of language that is 
often unexpected in relation to other cognitive 
abilities and the provision of effective classroom 
instruction.  

 

Secondary consequences may include problems 
in reading comprehension and reduced reading 
experience that can impede growth of 
vocabulary and background knowledge. 

           - IDA, 2019 

 

The National Institute of Health (NIH) 

defines dyslexia as a specific learning 

disability that is neurological in origin.  

 It is characterized by difficulties with  

 accurate and/or fluent word recognition,  

and by poor spelling and decoding 

abilities. 
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THE NIH FOUND THAT DYSLEXIA: 

• Affects 20% of children. 
 
• Affects boys and girls equally. 
 
• Is the leading cause of reading failure and 

school dropouts. 
 

• Is the most common shared characteristic 
of juvenile offenders. 
 

• Is not outgrown unless helped. 
 

KEY FEATURES OF SOMEONE WITH DYSLEXIA: 

• Average to above IQ 

 

• Poor self-esteem 

 

• Frustration and emotional 

 

• Daydreaming 

 

• Reads or writes with additions, 
omissions, substitutions, repetitions 
and reversals 
 

• Confusion with laterality 
 

• Difficulty with time management 
 
• Mispronunciation 
 
• Poor working memory 

 
 

Children with dyslexia have difficulty with: 

    * reading 

    * spelling 

    * writing 

    * related language skills 

A LIFELONG CONDITION 

• Dyslexia can affect individuals of all 
levels of intelligence and all walks of 
life 

• The impairments of dyslexia range 
from subtle to severe 

• Dyslexia is a lifelong, intrinsic condition 
that is modified by instruction 

Copyright © Sandra Stark | 2021
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• This disorder in older students often 
causes slow and inaccurate reading,  

• poor spelling,  

• disorganized writing  

• and difficulty in learning foreign 
languages 

THE PHONOLOGICAL DEFICIT 

• When they are learning to read, most 
individuals with dyslexia have trouble 
identifying the separate speech 
sounds that make up words 
(phonemes) or the letters (graphemes) 
that represent those speech sounds 

 

• For example, they may not recognize 
that wait has three sounds, /w/ /a/ /t/ 
and waste has four, /w/ /a/ /s/ /t/  

• Because they have trouble pulling 
words apart into separate sounds and 
blending sounds together to make 
words, children with dyslexia almost 
always have prominent difficulty 
learning to match letter symbols with 
speech sounds (phonics)  

• Limited knowledge of sound-letter 
correspondence interferes with the 
process of sounding out printed words 
accurately and fluently 

WORD READING & COMPREHENSION 

• As they begin to learn to read, 
individuals with dyslexia often guess at 
words and forget what they just read  

• They have trouble understanding text if 
they cannot decipher words 
accurately or fluently   

• Once they learn effective decoding 
strategies, their reading may remain 
slow and laborious 

• If reading is slow, comprehension of 
the books or passage becomes more 
problematic.  

• Comprehension requires attention 
devoted to meaning and if attention is 
used up on basic word recognition, 
too little will be left for using good 
comprehension strategies (The 
International Dyslexia Association) 

 

Copyright © Sandra Stark | 2021
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     Dyslexia is a Neurological issue  

              not a character flaw! 

 

SUMMARIZATION OF DIFFICULTIES 
 

• Reading Difficulties: 

 

• Learning sounds of letters 

• Separating words into sounds 

• Slow and inaccurate reading 

• Poor reading comprehension 

  

  

 

• Oral Difficulties: 

 

• Delayed spoken language  

• Misinterpretation of language that is 
heard 

• Lack of awareness of different sounds 
in words and rhymes 

• Organizing thoughts 

 

 

• Writing Difficulties: 

 

• Organization of ideas 

• Poor spelling 

• Poor letter formation and spatial 
organization 

 

 

• Mathematics Difficulties: 

 

• Memorizing math facts 

• Correct sequencing of steps when 
solving problems 

• Transporting digits within numbers 

 

 

Do IQ Scores indicate DYSLEXIA? 
• The functional magnetic resonance images 

(fMRI) taken of children with dyslexia with low 
IQs had the same patterns of brain circuitry 
abnormalities as those of the children with 
dyslexia with normal IQs. Both groups had less 
activity in the two left hemisphere brain regions 
that are often less active in dyslexics.  

• This means that the children's reading disability 
is not related to their IQ alone but to identifiable 
patterns of abnormal brain function. 

 

Copyright © Sandra Stark | 2021
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UNDISCLOSED TALENTS? 
  
 • Don’t get me wrong, dyslexia is a 

disability that wreaks havoc in many 
people’s lives 

• It is a disability that never goes away  

• People with dyslexia have to learn to 
overcome many struggles   

• However, dyslexia may have some 
upsides to it as well 

People with Dyslexia: 
  
 • have sharper peripheral vision than others 

• can rapidly take in a scene as a whole 
(“visual gist”) 

• have an aptitude for the arts 

• thrive in fields intensive with visual 
components (branches of science) 

• have superior perception skills  

• are highly aware of the environment 

 

• have great intuition and insight 

• think and perceive multi-dimensionally (using 
all the senses) 

• are very imaginative 

• are holistic (can see the big picture without 
getting lost in details) 

• can easily spot patterns, connections, and 
similarities 

• are capable of seeing things differently than 
others 

• have extraordinary visual, spatial and lateral  

    thinking 

 

  40% of physicists at NASA are dyslexic! 
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3
TYPES OF DYSLEXIA

Types of Dyslexia 
NEUROANATOMICAL MODEL 

of DYSLEXIA 

• Understanding the neuroanatomical model of 
dyslexia will eventually explain inner speech 

THE ORAL DECODING PROCESS: 

There are specific cortical locations in the 

Left hemisphere of the brain responsible for: 

 

1. PHONETIC WORD ANALYSIS 

    

2. EIDETIC (whole word) ANALYSIS (Rapid naming) 

 

A visual configuration of letters received by 
the eyes, travels to the OCCIPITAL LOBE 

via nervous impulse and is transmitted to the  

ANGULAR GYRUS (AG) where a sight –sound  
match is made within 2 seconds 

 

 

For unfamiliar words, WERNICKE’S AREA (WA)    

is called upon for phonetic analysis 

 

In the MOTOR CORTEX (MC) motor engrams 
are developed, stored and called upon 

when writing words 
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Normal readers make use of the 

LEFT TE MPORAL HEMISPHERE  

of the brain 

 

Dyslexics are prone to rely more  

on the functioning of the RIGHT 

HEMISPHERE of the brain 

 

WORD DECODING: 
 

• There are two basic ways to decode 
(recognize) the written word 

  
• The use of phonetic skills is one way new 

words are decoded and then learned.  School 
teachers refer to phonetic decoding as ‘word 
attack’ 

  
• The other way to decode is by using eidetic 

skills, referred to by teachers as ‘look and say’ 
or ‘rapid naming’ 

  
 

• Normally, when either or both of these 
decoding processes are repeated 
sufficiently, the newly learned words 
can be put into one’s mental lexicon  

  

• This can be thought of as the 
individual’s “dictionary” 
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PHYSIOLOGY OF READING 

Cortical vocalization is the decoding 
of written words internally in the cortex 
for corresponding sounds while 
reading (also known as inner speech) 
 

Subcortical vocalization is the 
phonetic decoding of written words  
to produce internal sounds 

 

When reading orally, vocalization still 
occurs but Broca’s area, the motor 
strip, vocal cords, tongue etc. must 
be activated for oral pronunciation 

  If cortical or subcortical 
vocalization is not 
achieved, the individual is 
dyslexic. 

 

CORTICAL VOCALIZATION 

is 

‘INNER SPEECH’ 
 

DYSLEXIA IS BEING: 

VISUALLY DEAF 

 

and 

 

AUDITORY BLIND 

 

Copyright © Sandra Stark | 2021
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DYSLEXICS ARE  
PICTURE THINKERS 

10 000 pictures per minute 

 

vs 

 

250 words per minute 

The 7 subtypes of dyslexia are: 

  
• Dyseidesia (Visual Dyslexia) 

• Dysphonesia (Auditory Dyslexia) 

• Dysnemkinesia (Motoric Dyslexia) 

• Dysphoneidesia (Auditory & Visual Dyslexia) 

• Dysnemkinphonesia (Motoric & Auditory 
Dyslexia) 

• Dysnemkineidesia (Motoric & Visual 
Dyslexia) 

• Dysnemkinphoneidesia (Motoric, Auditory & 
Visual Dyslexia) 

DYSEIDESIA/VISUAL DYSLEXIA 
 

• A dyseidetic pattern of dyslexia is 
thought to be due to a dysfunction in 
the angular gyrus of the left parietal 
lobe and possibly in the occipital lobe, 
which results in poor ability to decode 
words on an eidetic (look-say) basis 

• Lack of AUTOMATICITY  

• A dyseidetic individual can decode 
using phonetic word attack, but will 
necessarily be a slow reader because 
of reliance on the slower phonetic 
process 

• Spelling will be poor and show reliance 
on phonetic equivalents 

 

Copyright © Sandra Stark | 2021
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Spelling errors in dyseidesia showing 
reliance on phonetic encoding 

 

• duz (does) 

• shud (should) 

• lisen (listen) 

• pazishun (position) 

Characteristic encoding 
(spelling) pattern in dyseidesia 

 
• Poor eidetic encoding: 

 

• shoued (should) 

• lagh (laugh) 

• heve (heavy) 

• belive (believe) 

• bisnis (business) 

• Good phonetic encoding: 

 

•  fmilyour (familiar) 

•  glisen (glisten) 

•  hit (height) 

•  pizishin (position) 

•  foran (foreign) 

DYSPHONESIA/AUDITORY DYSLEXIA 

• A dysphonetic pattern of dyslexia is thought to be due to 
a dysfunction in a portion of Wernicke’s area of the left 
temporal and parietal lobes, which results in poor ability 
to decode unfamiliar words 

 

• A dysphonetic individual may know many sight-words 
(eidetic decoding) but may have difficulty with phonetic 
decoding, even when words are phonetically regular, 
such as stop, blunt, and grand 

 

• The dysphonetic individual will, of 
course, have difficulty with 
phonetically irregular words, such as 
mother, listen, and rough, unless these 
words can be recognized eidetically 

  

• Spelling of a dysphonetic individual 
will indicate poor phonetic equivalents 

Copyright © Sandra Stark | 2021
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Typical Spelling Errors in Dysphonesia 
 

• solw (slow) 

• aks (ask) 

• dretak (decorate) 

• shlud (should) 

• dose (does) 

Characteristic encoding 
(spelling) pattern in dysphonesia 

 
• Good eidetic encoding: 

 

•  should 

•  laugh 

•  believe  

•  rolled 

•  listen  

 

• Poor phonetic encoding: 

 

•  famr (familiar) 

•  giten (glisten) 

•  conads (contagious) 

•  anbuc (ambush) 

•  foded (foreign) 

DYSNEMKINESIA/MOTORIC DYSLEXIA 

 
• Dysnemkinesia results from dysfunction 

of the portion of the motor cortex that 
controls formation of written symbols 

  

• Dysnemkinesia means bad memory of 
movement in writing of linguistic 
symbols, i.e. numbers and letters  

 

• dys  = bad 

• nem = memory 

• kines = movement 

• ia = condition 

• = Bad memory of movement in writing 

Copyright © Sandra Stark | 2021
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• Normally a student should have no 
reversals by the 4th grade 

 

• Although writing is mostly affected, 
individuals with dysnemkinesia have 
reading dysfunction, but much milder 
than in dysphonesia and more so less 
severe than in dyseidesia 

 

 

I am a goob doy and nine yearƧ olb 

• Optometrists and occupational 
therapists who provide vision therapy 
often treat patients with dysnemkinesia  

 

• This can be effectively done with 
laterality and directionality techniques 

• The diagnosis of a specific type of 
dyslexia is known to be consistently 
repeatable on retesting (Griffin and 
Walton 1987) 

 

• This is especially true of dyseidesia 
which has been demonstrated to be 
genetically inherited in an autosomal 
dominant mode of transmission      
(Fatt and Griffin 1983, Griffin 1992) 

MIXED TYPES OF DYSLEXIA 

• The three basic isolated types of dyslexia are 
dysnemkinesia, dysphonesia, and dyseidesia 

 

• Permutations of these three can result in seven 
distinct types of dyslexia 

  

• Combinations of more than one of the three 
basic types result in more adverse effects on 
decoding than in dyslexia of a single type 

  

 

• Suppose an individual has the combined 
type of mild dysphonesia and mild 
dyseidesia 

 
• The effect is compounded as compared 

with either mild dysphonesia or mild 
dyseidesia 

 
• Mild dysphoneidetic dyslexia would likely 

be equal to moderate dyseidesia 
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4
TEACHING A CHILD TO READ



- 25 -Copyright © Sandra Stark | 2021



- 26 -Copyright © Sandra Stark | 2021



- 27 -Copyright © Sandra Stark | 2021



- 28 -Copyright © Sandra Stark | 2021



- 29 -Copyright © Sandra Stark | 2021



- 30 -Copyright © Sandra Stark | 2021



- 31 -Copyright © Sandra Stark | 2021



- 32 -Copyright © Sandra Stark | 2021



- 33 -Copyright © Sandra Stark | 2021



- 34 -

Copyright © Sandra Stark | 2021



- 35 -Copyright © Sandra Stark | 2021

5
TEACHING A DYSLEXIC CHILD TO READ
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6
BASIC SKILLS FOR DYSLEXIA THERAPY
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7
SENSORY-MOTORIC SKILLS
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8
DYSNEMKINESIA THERAPY
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9
DYSEIDESIA THERAPY
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DYSPHONESIA THERAPY

(AUDITORY DYSLEXIA)

DYSPHONESIA THERAPY

• Any problems in the ‘exclusionary 
diagnosis’ causing general reading 
problems, must be addressed

• Dysnemkinesia Therapy (if necessary)

• Eidetic Therapy (TSSO)

• Phonetic therapy  

EIDETIC APPROACH

• The strength area of the dysphonetic individual

• When PHONICS isn’t enough!!

“Phonics didn’t work for me. 

I just couldn’t break the words 

down; I couldn’t see the parts. 

Words were bricks to me. 

I finally taught myself to read in 

shapes, not phonics or 

sounds.” 

- Katie

About 20 % of the population is dyslexic 
although another 10% of them are resistant 
dyslexics which means that they do not 
respond to standard programs 
emphasizing phonemic awareness and 
direct instruction in phonics-based 
reading.

- Everatt, 2007

TRACKING SCANNING

SILENT 
READING

ORAL 
READING

TSSO

DYSEPHONESIA THERAPY

10
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A. Tracking 

• Tracking is when the student is looking at the 
words as the tutor reads aloud.

• Before entertainment overload, adults reading 
while children looked at the book, was a 
common way to pass the evening. 

• In one-room schools, the students often 
followed along in the book or read along 
aloud, as a group, with the                                          
teacher. 

• Unfortunately for the dyslexic student, 
this has fallen out of practice. 

• It is now uncommon to have 
extended reading at home. 

• Reading at school tends to be done 
as an individual activity in which 
students read one at a time while 
others listen. 

• However, readers with dyslexia need 
to see and hear the words 
simultaneously and in context - in a 
meaningful story – or sentence - to 
remember them!

How to do tracking:
• Tell the student, “I am going to read aloud 

while you read silently. 
• We will read this sentence. (Point to the first 

word).
• The words I say will go into your ears and 

your eyes at the same time.
• They will get hooked together in your brain. 
• If you lose the place put your hand up and 

I will point to where we are. 
• You can stop me as many times as you 

need. 
• When you stop me it tells me you are really    

paying attention.”

When the student switches to a new neural strategy 

there is usually an initial dip in both speed and 

comprehension, then a huge leap forward – often 3-4 

reading level years in only 3-4 months.

• (Summarized from Frith, 1985)

• Start tracking slowly. 

• Repeat the sentence until the student 
can keep up visually. 

• Gradually increase speed. 

• Use your finger or pointer to help the 
student track at first, then back off to 
only indicate a new line, then 
eventually only indicate paragraphs 
and new pages. 

• Finally, dispense with the pointer 
entirely. 

• Do not block out the text below 
which you are reading because the 
student needs to be able to preview 
what is ahead using peripheral 
vision.

• Blocking out text can simplify the 
reading task and help some 
beginning readers, but students with 
dyslexia are not linear thinkers. 

Copyright © Sandra Stark | 2021
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• Blocking the coming text prevents 
them from using their natural strength 
of seeing more than one word and 
line at a time. 

• This learner needs to see the whole 
page.

• This process can happen quickly - in 
one session - for some students, but 
could take several weeks for others. 

• Always go at the student’s pace. 

• Enter student time; don’t make the 
student enter “frustrated adult time”.

• When you are reading as fast as you 
can while still pronouncing the words 
clearly, you are reading at about 200 
words per minute.

• When you are finished say to the 
student: “Did you keep up with me? 
Wow! We were reading at about 200 
words per minute. This tells me that you 
can read at least this fast by yourself 
after you’ve had a little more practice.”

• Practice tracking for several sessions
and have the parent practice at home 
until the student is good at it. 

• Five minutes a day for three weeks is 
often enough for the student to store 
this new skill of tracking in long-term 
memory.

• More than five minutes at a time may 
tire the student, especially at first. 

• The student is learning both to visually 
track from left to right and that reading 
doesn’t have to produce stress. 

• The student may have negative 
emotional memories linked to reading 
and this is the first step in undoing that 
harm. 

• Because of this, it is extremely important 
that the parent understands how to 
read while the child tracks without
inducing stress or unhappiness in the 
child.

• If the parent cannot read with the student 
in a happy and relaxed manner, someone 
else should be engaged to do the 
reading.

• By re-reading the same sentences several 
times during tracking, the student is 
starting to link visual images of words with 
meaningful sound chunks in context. 

• This approach is different than syllables              
or phonics in that it is meaning-based
rather than sound-based. 
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• Phonics is a powerful tool for many 
readers, but other approaches exist. 

• After all, Chinese, Japanese and 
Arabic children learn to read without 
phonics.

• Deaf children learn to read with no 
phonemic awareness at all. 

• Likewise, dyslexic children can learn to  
read, even if phonics never makes 
sense to them.

• By having the student read 
interesting material silently while we 
read it aloud, we ensure that he or 
she reaches the needed repetition 
level far sooner.

• Repeatedly encountering words in 
the context of meaningful stories is 
far more effective than flashcards or 
word drills.

• It is important at this point to be sure 
that the student is actually tracking. 

• Do this by using an oral adaptation of 
a cloze (matching) procedure. 

• Say to the student: “You are getting 
very good at tracking. I am so 
impressed with how well you are 
doing that I am going to add 
something new. 

• We will track this sentence or 
paragraph again, but this time I will 
stop sometimes and you will say the 
next word. 

• If you don’t know the next word, just 
point to it and I will say it for you. 

• If you lose your place be sure to stop 
me.”

Homework

• The parent must work with the 
student every day for five minutes 
doing tracking.

• Five minutes a day over several 
months is the time recommended to 
significantly raise reading ability.

• Practising daily and correctly is far 
more important than practising for 
long periods of time. 

Homework

• This important research comes from 
the Yale Center for the Study of 
Learning and Attention. (Shaywitz, 
2003)

• Tell the student that the stronger his 
eyes get, the more he will want to 
track a few minutes  longer each 
time.
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B.) Scanning

• Scanning is finding words in the text by 
quickly glancing at each line or paragraph.

• After tracking has become embedded, 
add scanning. 

• Have the student track, then ask them to 
find words in the text they have just read.

• When scanning pick both big and little 
words, at different places in the lines. 

• Give the student all the time he or 
she needs to scan and find the 
words. 

• If your student points to the wrong 
word, simply track through the 
passage again and give them 
another try.

• Passages should be short enough to 
ensure success. 

• Ask for words in the order they 
appear in the text to help imprint a 
left to right, top to bottom reading 
pattern. 

• The purpose of scanning is to imprint 
the proper eye motion and the 
image of the words as they appear 
within a meaningful context. 

• It is not the same as using flashcards, 
which removes the words from 
context.

Homework
• When the reader is scanning successfully, it 

is time to add independent tracking 
practice at home.

• A fun way of doing this is by using well-
known movies with English subtitles turned 
on.

• The better the student knows the movie, the 
more helpful this exercise will be. 

• This should be presented as                             
a fun way to see the movie,                        

not as a test.

• The student should be asked to glance at 
the subtitles but should not be quizzed 
about them. 

• At first the sound and subtitles should both 
be on, but after a few viewings of the 
same movie, the sound can be turned off 
if the student still enjoys the movie. 

• Let the student know that this is how deaf 
people watch movies.  

C.) Silent Reading First

• After hearing a passage read aloud, the 
student practices looking at the same text 
and gathering meaning without saying the 
words in his or her head and withoutmoving 
his or her mouth.

• After the student can track & scan reliably, 
add silent reading. 

• First have the student silently track through 
a sentence or paragraph. 

• Then have the student silently read the 
same sentence or paragraph.
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Instructions

• “Read this again, silently. Look at each 
line of words but don’t say the words in 
your head. 

• Don’t even look at every word. Just let 
your eyes dance along the line, touching 
down every 4 cm or so on important 
words. (Illustrate with your finger.)

• You can see about 5cm of words at 
once, so you don’t have to look at every 
word individually. 

• Tell me when you’re done.”

• You don’t need to know whether the 
student is successfully gathering 
meaning at this point in time.

• The object is to practise the eye motion 
needed for silent reading, having 
already absorbed the meaning through 
tracking. 

• Watch the student’s eyes to determine 
if he or she is moving them along the 
lines of text. 

• If the student is moving his or her head, 
hold it steady so he or 

she can practise moving the eyes only. 

• If the text is no more than 5 cm wide (like 
a newspaper column) the reader can just 
go straight down the page, looking at the 
middle of each line. 

• This is, in fact, better than left to right 
movement when the text is narrow 
enough. 

• Have the student experiment with the 
angle of the reading material while 
reading silently as this can alter 
perception dramatically.

Homework

• Ask the parent to add silent reading 
to the tracking the student is already 
doing, and to lengthen the practise 
session from 5 to 10 minutes if both 
the parent and the student can do it 
happily.

D.) Oral Reading, Maybe

• Oral reading is saying the words on the 
page out loud in a fluent manner.

• When the child has had significant 
success with tracking, scanning, and 
silent reading it may be time to add 
oral reading.

• Have the student track a passage, 
scan it for keywords, read it silently and 
then ask the student if he or she would 
like to read it back to you orally. 

• Do not push the child to do this step 
if it causes distress. 

• Silent reading and oral reading are 
different skills. 

• Oral reading can get in the way of 
comprehension in many dyslexic 
readers, so err on the 

side of waiting. 
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• In some cases you will never add this 
step. 

• After all, most adults rarely have to 
read aloud. 

• Silent reading comprehension can 
be easily tested.

• It is a mistake to insist that all 
students have to read orally.

• If the student responds positively to oral 
reading, help them move away from a 
stilted word by word approach.

• Tell the student that he or she will now use 
the silent reading skill to do professional 
style oral reading.

• Explain to them that good oral readers 
actually read ahead silently and then they 
say what they just read.

• That is how they know what the sentences 
should sound like or what voices to use.

• An alternative to oral reading is tracking 
plus filling in words.

• The tutor reads aloud as the student tracks.

• Once in every sentence or two the tutor 
stops and the student says the next word.

• This is less troubling for some students than 
reading aloud by themselves and it still 
achieves silent reading fluency as well as 
the vocabulary  building that is needed to 
advance in reading level.

E.) TSSO

• Using tracking, scanning, silent 
reading and oral reading together, 
one after another, on the same 
sentence or paragraph.

• Turning the research into practical 
tools and then finding a way to use 
them with students in a happy, 
productive manner, took 20 years of 
experimentation.

E.) TSSO

• This method has been successfully
used to teach dyslexic students to 
read well. 

• Feel free to adjust it to fit the student 
you are teaching.

• Some students will perhaps need 
more repetition, while others will 
want to go faster.

“Imagine your goal is helping colour-blind 
children. In order to determine what they’re 
missing, you decide to study talented artists 
since they clearly have the right skills for 
perceiving colours. After discovering that they 
possess a wide array of colour perception 
skills, you return to the colour-blind children to 
start teaching them those skills. You are 
convinced this will overcome their problems. 
After all, once they have the colour 
perception skills of the talented artists, all will 
be well.”

- Blank, 2000.

Copyright © Sandra Stark | 2021



- 79 -

• Too often, educators have seen test 
results demonstrating that students 
with dyslexia have poor phonemic 
awareness (ability to hear the 
individual sounds that make up 
words). 

• The educators then set out with the 
best of intentions to teach their 
dyslexic students phonemic 
awareness. 

• With tremendous amounts of time 
and effort this approach will work for 
most students with dyslexia because 
they have some ability to perceive 
phonemes and direct instruction 
strengthens that ability. 

• However, this approach doesn’t 
build on the students’ strengths and 
often produces sub-average 
readers.

F.) The Alternative Path

• This is bypassing sound as part of reading.

• Language allows people to communicate 
specific ideas with each other. 

• Through the ages and across the world, 
language takes many forms but it can be 
divided into two categories:

Language that only allows 
communication between people who 
occupy the same time and location, and

language that can transcend such 
limitations.

• The advent of recording technology 
has blurred this distinction, but spoken 
language and written language are 
still helpful categories.

• Most children learn to speak and 
understand their mother tongue 
before they learn to read and write.

• They connect sound to meaning.

SOUND 

(Spoken word or 

sentence)

MEANING

(Idea or concept)

• Later on we teach children to read 
and write. 

• This allows more lasting 
communication of specific concepts 
and ideas, because now we are 
taking a visual symbol and 
connecting it to a meaning, and a 
visual, physical symbol is far more 
durable than a sound. 

• The child connects symbol to sound 
during standard reading instruction.
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Symbol    
(Written Language)

Sound

Meaning

• Because most children already know how 
to speak when we teach them to read, 
we teach them to connect visual symbols 
with sounds, and then connect the sounds 
with meanings.

• Obviously this is not the most 
effective way to gain meaning from 
visual symbols, i.e. reading. 

• Instead of converting our information 
once from symbol to meaning, we 
must convert it twice, from symbol to 
sound to meaning. 

• Despite the inefficiency this works for 
most people. 

• It lets them learn to read earlier and 
more quickly even if it means that 
ultimately they do not read as well or 
as fast as they might without that 
second conversion getting in the way.

• Dyslexic children, however, are not 
most people.

• They find the sound-symbol conversion 
difficult or even impossible.

SOUND

MEANING

SYMBOL

How to use the alternative path:

So how can we teach dyslexic 
children to read? 

By teaching them not                                     
just to read, but to                                           
read as efficiently                                            
as possible. 
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• The shortest path between two 
points is a straight line and the path 
to teaching dyslexic children to read 
is the one that goes directly from 
visual symbol to meaning, without 
taking a detour through sound. 

• Taking this highly effective path 
requires the tutor to depart from 
standard practice by NOT requiring 
word-by-word oral reading, and by 
setting the student free to glean 
meaning from text in the way that 
works best for the student. 

• It means assessing success based on 
silent reading followed by oral 
comprehension questions or 
discussion. 

• It requires reading tutors to unlearn a 
great many things they have never 
before questioned.

• Once we’ve built on the stronger 
areas, we introduce PHONICS & 
Sound-Symbol Integration!

Phonological Awareness

• Phonological awareness refers to an 
individual’s awareness of the 
phonological structure, or sound 
structure of spoken words

• It is the ability to recognize individual 
sounds and to recognize the number 
and position of these sounds
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• Phonological awareness is critical for correct 
spelling, and involves the detection and 
manipulation of sounds at three levels of sound 
structure:

– syllables

– onsets and rhymes; and

– phonemes

• Phonological awareness is a 
metalinguistic skill requiring conscious 
awareness and reflection on the structure 
of language

• Phonological awareness relates only to 
speech sounds, not to alphabet letters or 
sound-spellings, so it is not necessary for 
students to have alphabet knowledge in 
order to develop a basic phonological 
awareness of language

• Phonological awareness appears in 
the 3rd year, with accelerating growth 
through the 4th and 5th years

• The development of phonological 
awareness is closely tied to overall 
language and speech development

• Vocabulary size, as well as other 
measures of receptive and expressive 
semantics, syntax, and morphology, 
are consistent, concurrent and 
longitudinal predictors of phonological 
awareness

• Children with communication disorders 
often have poor phonological 
awareness

• Phonological awareness is an auditory 
skill that is developed through a 
variety of activities that expose 
students to the sound structure of the 
language and teach them to 
recognize, identify and manipulate it

• As mentioned before, phonological 
awareness is an important determiner 
of success in learning to read and 
spell

• Interventions to improve phonological 
awareness abilities lead to significantly 
improved reading abilities
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Phonological Awareness Skills Test

• Concept of Spoken Word (Preschool)

• Tom ran home. (3)

• Terry loves to play soccer. (5)

• Rhyme Recognition (Preschool)

• bed – fed (yes)

• run – soap (no)

• Rhyme Production(Grade R)

• pain  ______________________

• Candy   ______________________

• Syllable Blending (Grade R)

• rain – bow

• side – walk

• Syllable Segmentation (Preschool –
Grade1)

• fantastic (3)

• basket (2)

• Syllable Deletion (Grade R)

• (down)town      town

• for(get)               for
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• Phoneme Isolation of Initial Sounds 
(Grade R)

• big       /b/

• ship    /sh/

• Phoneme Isolation of Final Sounds 
(Grade 1)

• pick              /k/

• tooth          /th/

• Phoneme Blending (Grade 1)

• /b/ /e/ /d/     = bed

• /sh/ /o/ /p/   = shop

• Phoneme Segmentation (Grade 1)

• name (3)

• at (2)

• Phoneme Deletion of Initial Sounds 
(Grade 1)

• (b)at           = at

• (t)ape        = ape

• Phoneme Deletion of Final Sounds 
(Grade 1)

• ro/s/e      = row

• trai/n/     = tray
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• Phoneme Deletion of First Sound in 
Consonant Blend (Grade 2)

• Say clap without /k/    =  lap

• Say trust without /t/    =  rust

• Phoneme Substitution (Grade 2)

• Replace the first sound in man with /k/  
= can

• Replace the first sound in well with /f/  
= fell

Sequence in Phonetic Therapy

1. Consonants

2. Vowels

3. Diphthongs

4. Consonant-groups

5. Sounding simple syllables

6. Blending whole-word syllables

7. Structural analysis of words

The GILLINGHAM VAKT METHOD

• STEP 1: The educator shows a flash card with 
one letter on it

• The educator says the name of the letter and 
the learner repeats the name

• When the learner has mastered this, the 
educator says the sound of the letter and the 
learner repeats the sound

• When this has been mastered, the educator 
shows the flash card, asks what the letter says 
and the learner gives the sound of the letter
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STEP 2

• Without showing the flash card, the 
educator now gives the sound of the 
letter and asks which letter makes that 
sound

• The learner then gives the name of the 
letter

• This helps the learner very much with 
spelling in future

Step 3

• The educator now writes the letter and 
explains how it is written and in this manner 
teaches the learner how to form the letter 
properly – teach writing skills

• The learner then traces over the letter on the 
lines the educator wrote, copies it, writes it 
again from memory, or writes it in the air with 
eyes closed

• Lastly the educator then makes the sound of 
the letter and the learner has to write the 
letter, which makes that sound

• Once the first lot of letters has been 
mastered, learners learn to blend them 
into words by forming simple consonant-
vowel-consonant  (CVC)words (mat, hit, 
dot)

• Once learners can blend, spelling is  
introduced

• The educator says the word, the 
learner first repeats the word, then 
names the letters, writes them down 
and says the word once the whole 
word has been written down

• Once the learner can write any 
phonetically pure three-letter word, 
the learner can start writing stories 
using these three letter words (simple 
C-V-C words, i.e. cat, run)

• The educator introduces non-phonetic 
words using lots of drill work

• Once the learner can read, write and 
spell the short 3 letter words with ease, 
consonant blends are introduced

• Syllabication, dictionary skills and 
more spelling rules are introduced 
afterwards

• To be successful with the Gillingham
approach, it has to be followed rigidly

• It does not include meaningful, 
interesting activities and puts little 
emphasis on comprehension, but it 
can be a successful method to use for 
learners who find it very difficult to 
learn to read
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DYSPHONEIDESIA THERAPY
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THREE MORE TYPES TO GO!
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GOALS AND EXPECTATIONS OF SUCCESS IN THERAPY
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THE STARK GRIFFIN DYSLEXIA THERAPY CURRICULUM
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HOW A TEACHER CAN HELP A DYSLEXIC STUDENT LEARN EFFECTIVELY IN THE CLASSROOM
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ACCOMMODATIONS FOR THE DYSLEXIC CHILD IN THE CLASSROOM
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

www.sgda.co.za 
www.dyslexiasa.org

 

 Hours:  Monday - Thursday: 07:30-16:30

OFFICE: 

   016 454 0281%
  Friday: 07:30-13:00

admin@sgda.co.za 

 6 SEVERN DRIVE, THREE RIVERS, VEREENIGING 1929
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